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About Foundation for Social Transformation- enabling north east india
Registered under the Societies Registration Act of 1860 in December 2005, Foundation for
Social Transformation – enabling north east india (FST), is a community based indigenous
philanthropic organisation operating primarily in the seven sister states of the easternmost
part of India commonly called the north east region (NER).
The conceptualization and eventual emergence of FST as an indigenous philanthropic
organization of North East India was facilitated by the North East Network (NEN), a leading
rights based organisation, through an exploratory project. A Planning Committee was
constituted with likeminded members of the civil society from each of NER’s seven sister
states. Having recognised the need for an indigenous grants making organisation in the
region committed towards fostering positive social transformation by enabling innovative
and creative grass roots initiatives from within, the committee deliberated intensively on
the nature and form of such an organisation including its vision, mission, structure &
jurisdiction, areas of activities, sources and modus of funding amongst others, leading
ultimately to the emergence of FST as it stands today.
Perhaps the only organisation of its kind in the entire NE region, FST was initially seed
funded by an international donor organization of repute with two years’ composite fund for
Institutional and grant making support; and the organization embarked into direct grants
making operation from the Financial Year 2008-9. Reaching out to the hitherto unreached
through a well laid process of judicious selection, FST had been able to finance innovative
projects in all thematic areas, both through organizational grants and individual fellowships
with far reaching development implications.
The author is a recipient of the FST Youth Peace Fellowship which has resulted in this
manual after conducting several workshops with adolescence in the city of Guwahati,
Assam.

INTRODUCTION
“Theatre is a form of knowledge; it should and can also be a means of transforming society”
- Augusto Boal
‘Peace’ does not only refer to absence of war or conflict; the region/community/individual is
at peace when the populace is not constantly bogged down by thoughts of violence and is
able to carry out all functionalities of day-to-day living as well as involve in all activities
within the ambit of human rights and human dignity. Most people discard psychological
violence while giving importance to physical violence. Conflicts may arise due to gaps in our
understanding of human relations, the milieu they live in and the influence and impact of
outside forces like political and indigenous groups impacts and, of course, the role played by
the media. It is crucial that one works towards transforming such scenarios in order to give
the people a chance at a well- rounded life devoid of fear and agony.
In the recent past identity has become the root of contention of most clashes, especially
cultural identity. People feel the need to defend and preserve their cultural identity as it has
come to be believed that in doing so they are not only asserting their stand in the world but
also putting pressure on other groups to accept their superiority. Historically too, such
endeavours have been undertaken to create hegemony of one particular cultural identity
over another.
The ever changing scenario of the societal norms has impelled people to bring about change
in the way they communicate within the family and in the community. India is home to 243
million young people in the age group of 10–19 years, accounting for 21.2% of the country’s
population. Adolescents can play a major role in sensitizing a community about the
possibilities of countering violence. Many practitioners are now of the view that targeting
the youth and making them part of the nation building process is what will ensure quicker
results in the overall development and growth in all sectors of the society and economy. The
issue before us today is how well equipped our youngsters are in their capacity to perceive,
cope with and overcome any negative effects of these changes, in their progress towards
adulthood. For instance, the sensitization of adolescents can have a great ripple effect in
terms of arresting the continuation of violence of all kinds, from domestic violence to road
rage.
If culture is a root cause of conflict today, it can also become a method of conflic t
transformation. Culture may present itself in everyday activities of the target group who are
seeking a positive change in the current social, political or economic structures. Culture and
conflict are intermingled concepts, and culture; specifically theatre can be used as a
powerful medium of self-expression leading to positive change both within the individual
and the environment around them.
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Why Theatre?
Historically many cultures have used the stage as a space and place to tell their stories. This
allowed for what Aristotle called ‘Catharsis’1. It was a rather passive way for the citizens of a
state to show their concerns and frustrations with the state, without honestly expecting a
change in the system. At the same time, the state used it as a tool for dominating its people.
The ruling classes ensured their continued position of power by holding the reigns of the
relationship between the actors and audience and how theatre should function.
As the years progressed, theatre itself also began to take on new roles. In the recent past it
was pointed out by Marvin Carlson that the on-going debate with respect to theatre theory
is whether theatre can be viewed primarily as an engaged social phenomenon or as a
politically indifferent aesthetic artefact. Brecht was a persistent supporter of the former.
When naturalistic theatre was at its height and acted as a mirror to what was happening in
society, he decided to use it as a force for change. He wanted to make his audience think
and famously said that theatre audiences at that time “hang up their brains with their hats
in the cloakroom”. Brecht was against cathartic theatre. Thus Brecht spoke of the poetics of
‘Awakening of critical consciousness’ to people who are active members of the theatre
process and doesn’t rely on a third party to advocate the change. In a way his work can be
seen as the starting point for “new aesthetics” of the 20th century. Michael Kirby and Jerzy
Grotowski followed Brecht’s poetics as well. It was Kirby who introduced the idea of
“Compartmental Structure” which foreshadows the episodic nature of most applied theatre
today.
By 1960’s the theatre had undergone several changes internationally. In fact 1968 has
become for theatre historians, theorists and enthusiasts alike, the dividing line between the
traditional and the new theatre. The Avignon Manifesto , an open letter from young theatre
radicals making this shift evident began to longer partake in representative theatre and
called for a theatre of “collective creation with no schism between artistic activities and
‘political, social and everyday events’”
Applied theatre can work to either re- assert or oppose a certain standpoint. Three names in
the field of applied theatre that have changed the constricted vision of theatre over the
years are Armand Gatti, John’O Toole and Augusto Boal. Gatti believed that theatre should
invoke thought.
Theatre action was most generative when it allowed the
spectators/participants to see the same thing from numerous viewpoints and allowed for
the participants to decide for themselves how the play may have ended. He introduced the
concept of People’s Theatre whereby he wanted to emphasize on the fact that theatre
should enable the “disinherited classes” to voice their concerns not through performances
‘for’ them but ‘with’ them.

1

Catharsis in Greek can mean purification. While purging something, means getting rid of it, purifying means
getting rid of the worse or baser parts of i t. It is possible that tragedy purifies the feelings themselves of fear
and pity. It does not encourage passion but rather rids the spectators of them
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John O’ Toole in his work, “theatre in Education: New Objectives for Theatre- New
Techniques for Education” analysed a number of UK based case studies of school
performances and gave a number of theatre techniques that can be used by actors to
engage the audience in what he calls “integral” participation in which the audience “acts as
well as being acted upon”. One such way is to stop the act mid-way for the participants to
discuss the situation and its outcomes at length before proceeding further.
This was taken up extensively by the third major contributor to the shift in theatre- Augusto
Boal. His work, “Theatre of the Oppressed” serves as one of the primary motivations for this
paper. Augusto’s work has been widely acclaimed to be an effective medium for change.
Through this particular work, he exposes the machinations of how the ruling classes
oppresses ordinary citizens, but creates a pressure group among ordinary citizens to stop
being oppressed and demand for their rights.
The core concept of this paper is based on what Augusto Boal called “Poetics of the
Oppressed”. He firmly believed that earlier, theatre was a free medium of expression and
people irrespective of class, caste or creed would participate in it without drawing
boundaries; however this changed with the aristocrats came to take possession of it. The
walls between the ‘passive’ audience and the ‘privileged’ actors were built and theatre
became a tool of domination used by the common people to manipulate their thoughts and
views to see the world that the ruling classes wanted them to see. But in the world that we
live in today, once again see the oppressed classes being freed from their social shackles
which lead them to claim back their roles as the protagonist in the theatre and in society.
Thus the whole idea behind “Poetics of the Oppressed” is to change the people from being
mere passive observers (as intended by Aristotle’s poetic 2) and even distinguish them from
Brecht’s poetics of ‘Awakening of critical consciousness’ to people who are active members
of the process and doesn’t rely on a third party to advocate the change.
Theatre can thus be viewed as an extremely important asset possessed by the people in the
new age to help understand their surrounding and work towards a collective solution rather
than following a single opinion being pushed down on them. He has time and again said that
“perhaps the theatre is not revolutionary in itself; but have no doubts, it is a rehearsal of
revolution”. This is something that will be taken up later in the methodology of this paper as
well.
Boal himself was deeply influenced by the liberatory educator, Paulo Freire, who wrote the
acclaimed “Pedagogy of the Oppressed”. In fact at the Second Annual Pedagogy of the
Oppressed Conference in Omaha in March 1996, both men were appeared together on a
public platform to reflect on liberatory education and to answer questions from an audience
of around one thousand people. When Paulo Freire passed away in early May, 1997, Boal
2

Aristotle proposed a poetics in which the spectator is completely detached from the actors giving up his right
to them to think and act for him.
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had expressed “I am very sad. I have lost my last father. Now all I have are brothers and
sisters.” Illustrating how much he valued Freire’s work.
Pedagogy of the Oppressed is one of the foundational texts in the field of critical pedagogy,
which attempted to help students question and challenge domination, and the beliefs and
practices, which dominate society. The methodology of the late Paulo Freire has helped to
empower countless impoverished and illiterate people throughout the world. Freire’s work
has taken on especial urgency in the United States and Western Europe, where the creation
of a permanent underclass among the underprivileged and minorities in cities and urban
centers is increasingly accepted as the norm. He has influenced a whole generation of
modern- day theatre theorists who believe theatre can help bring about positive changes in
the society.
Theatre in the form described by Boon and Plastow earlier shares something that it has in
common with the arts in general, with the visual arts, music and sport captures the sense of
invigoration that the political dimension of conflict resolution can gain by widening its
horizons to engage with the creativity that is permanently available in the arts and popular
culture. This links in turn to a different connection between drama, conflict and conflict
resolution in the context of game theory, where Jim Bryant has shown how drama theory
can be used as a model to explore and simulate options for individuals engaged in
collaborative decision- making, even in a context of potential or actual conflict.

In the Indian context, Street plays are widely acknowledged as the most effective tool in
creating awareness about social, economic, political or cultural issues in a particular
community. Street theatre breaks the formal barriers and approaches the people directly.
They are as effective as they are because they differ from traditional theatre in terms of
their use of space. They are usually performed in crowded areas in non- traditional stage
settings which allow for greater interaction with the audience. Street theatre is a situation
where the audience has not come prepared to watch a play, and people may not have much
time on hand. These limitations determine the parameters of the plays. They are short. The
exchange is close, direct and intimate and, to be more effective, usually loud and larger than
life. The script and direction is always significant. In order to draw crowds from all walks of
life, the plays are humorous. Songs based on popular catchy tunes are included to add to his
appeal. The choreography of the play varies from script to script. The play must be as
inexpensive and mobile as possible, since no stage props can be used. As Badal Sircar the
noted playwright sums up, “the essential tool of the trade is the human body. The
potentially of the human body, the ability to throw one’s voice so that 4000 people can be
reached without the aid of a mike, must be explored.”
It will be wrong to say that Street Theatre is a new phenomenon because all indigenous
forms of performance arts are street art in a way. Be it snake charmers, bear and monkey
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dances on the street and also short dance and acrobatic sequences at fairs by trained
performers are all forms of street theatre.
According to Feisal Alkazi who teaches street theatre at the Jamia Millia University in Delhi,
“If the communication has been worthwhile then there must be some tangible impact.
What is important is that the plays make the people think. The play is seen by many people
of different age groups who then question and discuss the contents of the play. This
evocation of questioning is by itself an impact.”
Theatre has always been a powerful force for the exploration and transformation of
perception, understanding and feeling, perhaps more than any other art form. Such cultural
activities allow for people to overlook their primary identities which may have direct
correlations with the conflict at hand and embrace a secondary identity which makes them
wonder if the first identity was as concrete to have fuelled an argument in the first place.

Rationale
A previous base line survey conducted with a small group of students from a government
school in Guwahati by the author, revealed that repeated exposure to use of theatre
techniques of managing conflict enable adolescents to enhance their psycho-social
competencies. This in turn, will help them to recognize and express their potential abilities
and skills more effectively. Keeping this in mind, it is envisaged that a structured framework
in the form of a manual will enable different stakeholders to impart to young people the use
of different theatre techniques to mitigate conflict situations in a non- violent manner.
To understand the different issues of adolescents and the conflict areas in their lives both
external and internal, a focused group discussion was held with the present participants.
This enabled the author to make the activities of the manual experiential which in turn
helped the participants to relate it to their daily lives. (See appendix 1 for details of the FGD)

Goal
To enable adolescents in the age group of 14 years to 16 years to understand external and
internal conflicts from different perspectives and use theatre techniques for effective
conflict transformation and mitigation.
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USING THE MANUAL

Section 1: Facilitation Skills & Workshop Guide
This section will enable the facilitators, to know, understand and familiarize themselves with the
concept of facilitation and its techniques, as well as gather adequate information and knowledge for
conducting effective workshops.

Section 2: Activities
This section comprises the workshop sessions on Life Skills activities and Theatre Exercises. This
section will enable the facilitators to set up effective workshops for internalization of the different
Life Skills and use the different theatre exercises to demonstrate how these Life Skills can be further
used to transform conflict.

There are in total 13 sessions in this manual and the facilitators are advised to follow it
through chronologically. The contents are framed in a manner which will allow the
facilitators to incorporate almost any, every day situation within the context of any of the
sessions.
The sessions are designed to address most of the issues connected to the 14 to 16 years age
group and follow a uniform process which first defines the objective and then lays down the
methodology that can be adopted to carry out the activity and at the end of the session to
take feedback on the session from the students.

Process
This manual is divided into 13 sessions.
● Each session has one or more activity designed to address various issues related to
adolescence.
● Each activity is to be conducted within a period of time ranging from 20-60 minutes,
depending on factors like time taken to explain the objective, learning the activity, which
issue is being addressed etc.
● General guidelines are laid down to enable facilitators to follow the methodology and
process for carrying out the various activities in each session.
● Each activity will be conducted by the facilitator with the students as per the methodology
of that particular activity.
1

Note: All activities are conducted as per the needs of the participants and are based on the
issues that were discussed during the initial Group Discussion held with them. The activities
reflects Augusto Boal’s Theatre methods 3 and other common theatre exercises practiced by
almost all drama companies. These techniques are then combined with Life Skill exercises to
give it more structure and define the objective better. It is suggested that the facilitator has
basic working knowledge of life skills and theatre to conduct this workshop.

Overview of the Sessions

Session No.

Name of Session

Exercises

Time Taken

Session 1

Introduction of
Forum and Image
Theatre
Introduction to Life
Skills
Understanding Self
Assertive
Communication
Critical and Creative
thinking for problem
solving and Decision
Making
Managing Stress &
and Anger

Defining Image and
Forum Theatre and its
application
What is Life Skills?
The Thirsty Crow
Who am I?
The Bus Game

20 minutes

Situation Analysis

60 minutes

What is Stress?
How to Cope with Stress
and Anger?
Relaxation Technique

30 minutes

Observing Emotion
Mirror
Trust falls
Sound Machine

45 minutes

Session 10

Emotions and
Empathy
Trust building
Team building &
Leadership
Body Movements

40 minutes

Session 11

Image Theatre

Session 12

Memory and
Emotion
Forum Theatre

Free Flow
The walking Game
Sculpting
Pause and Play
Written Exercise
Skit

60 minutes

Session 2
Session 3
Session 4
Session 5

Session 6

Session 7
Session 8
Session 9

Session 13

3

40 minutes
30 minutes
30 minutes

30 minutes
30 minutes

60 minutes
60 minutes

Games for Actors and Non-Actors

2

SECTION 1
FACILITATION SKILLS &
WORKSHOP GUIDE
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FACILITATION SKILLS & WORKSHOP GUIDE
Facilitation Skills
What is Facilitation?
The words facilitate means “making easy”. Facilitation is a process of learning through
participatory activities involving sharing and guidance.

Who is a Facilitator?
● A facilitator is a highly adaptive person who can make people feel comfortable in
understanding, sharing and learning any process, experience or conversation, in a nonjudgmental, objective manner and:
● Have adequate information, knowledge and proficiency in the content area.
● Is capable to accept change, other people’s ideas and views, new knowledge or
information
● Is able to convey as well as build a sense of self-confidence, informality, enthusiasm,
responsiveness and creativity
● Is willing to be challenged without feeling threatened
● Is courageous to be able to let go of long held beliefs, values or actions
● Can create a sense of trust, belongingness, encouragement and caring
● Is a team member

Characteristics of an Effective Facilitator
● Non judgmental
● Flexible
● Honest
● Firm and fair
● Trust worthy
● Sensitive
● Observant
● Communicate effectively
● Participating
● Supportive and caring

4

Role of the Facilitator
The role of the facilitator is to:
● Create and promote an atmosphere of trust, support and encouragement for the group.
● Maintain open communication with all participants.
● Allow exploration and questioning.
● Intervene only when group outcomes are negatively affected by ineffective group
interaction in a non-judgmental manner.
● Keep group interaction within the purview of the activities undertaken.
● Listen actively and speak without ambiguity.
● Be empathetic and sensitive to the views and ideas of the participants.

Basic Skills of Facilitation
To be an effective facilitator one has to have certain skills. Some of the skills necessary are
enumerated below. It is to be kept in mind that each skill is an important part of the overall
facilitation process –
Recognition and Acknowledgement: When participants put forward and place their ideas
and views on the content the facilitator should acknowledge the same by using the name of
the participant whenever possible, saying “thank you”, referring to it when appropriate,
asking other participants to appreciate the effort, etc.
Active Listening: The art of listening with understanding and sensitivity is called active
listening. The person pays attention to what is being said without trying to frame replies or
interrupt in between. Body language, eye contact, mannerisms, etc., should all reflect that
the facilitator is listening and paying attention to the speaker.
Focus on Feelings: It is important to explore the feelings of the group with respect to the
various proceedings of the group activities. Example, “How did that experience make you
feel?”
Paraphrasing: Clarifying or summarizing a statement made or restating it in other words to
emphasize what the participant is trying to convey. This helps in understanding the point of
the speaker and taking the discussion forward.
Reviewing: Keeping close watch on what is being said by various participants and doing a
quick review of all that has been said by the group during the course of the conversation.
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Focus on similarities and differences of opinion: Similarities and differences in opinions,
thoughts and feelings elicited during the course of doing the various activities should be
pointed out.
Involve everyone: The facilitator should encourage all participants to speak and voice their
feelings and opinions and take part in all group activities.
Transfer Leadership: Allowing participants to lead a facilitation session on any activity and
understand what has been learnt.
DOs & DON’Ts OF FACILITATION

DOs

DON’Ts

Face the entire group

Don’t turn your back

Keep smiling

Don’t frown

Listen carefully

Don’t look elsewhere, read something or
fiddle around with papers, etc.

Maintain eye contact while speaking to
an individual

Don’t stare at anyone

Nod affirmatively, give positive
responses

Remain impassive

Talk with all participants

Don’t talk to only a few people

Keep on slowly scanning the group
with your eyes

Don’t scan too rapidly

Encourage shy participants

Don’t impose your beliefs/ use force

Open body language

Don’t fold your arms in the front while
talking or saying something

Move amongst the participants slowly

Don’t sit or walk around unnecessarily
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Common problems faced by Facilitator
Someone disagrees and wants to argue with you: Welcome disagreement, hear him/her
with full attention and find common ground. Start further discussion from this common
ground, elaborate on the points where disagreement exists.
Everyone looks bored: Encourage participation and discussion from the group. Play an
energizer the participants had responded positively to earlier.
Some people may monopolise the discussion: Give recognition to their knowledge and
enthusiasm and control them diplomatically. Urge others to give their inputs as well
Private conversation erupts: Encourage them to share what they are talking about with
everyone. In most of these situations, participants talk about the issues being discussed, but
may hesitate to voice opinions openly.
When two participants start arguing with each other: Do not take sides. Verbalise the
positions of the participants and ask others in the group to give their opinion on the issue,
then objectively summarise the discussion.
Controversial topic: If any controversial topic is brought up, it should be left to the group to
sort out or be answered collectively.
Personal questions: If personal questions are asked, the facilitator should use his/her
discretion in answering. If the question is unanswerable, just convey the difficulty calmly.
Note: If any topic is broached by any of the participants and it is beyond the context of the
session in progress the facilitator can note down the topic on the blackboard or chart paper
to be discussed later.

Training Methods
Group discussion (in small or large groups): The group examines a problem or topic of
interest with the objectives of better understanding an issue or skill, arriving at the best
solution, or developing new ideas and directions.
Brain-Storming: This is a method used for problem solving or generating different possible
solutions to a problem. The purpose of brainstorming is to come up with as many ideas as
possible without regard to quality, with as many team members as possible contributing
their thoughts.
Role-Play: Role-Play is an enactment or dramatisation in which people act out a suggested
situation. Participants can be encouraged to take on different roles. It is not necessary that
the female characters will be played by women or the male characters by men.
Situation-Analysis & Case Studies: Situation analysis allows learners to think, analyse and
discuss situations they might encounter. Case-Studies may be based on real cases or
7

hypothetical situations but should raise real issues. The purpose of a case study is to present
learners with a situation, giving sufficient background information to analyse and compute
the outcome of events, or to provide solutions to specific problems.
Presentation: This method is effective when a substantial amount of information is required
to be imparted in a short period of time. However, an effective presentation allows for
interaction between the Facilitator and the participants. Presentations should follow a
specified format, though a Facilita tor may modify it if required.

ICE BREAKERS AND ENERGIZERS
Ice Breakers
Activities known as ice breakers are used at the beginning of a workshop as part of the
climate building process and to help participants get to know each other. For this
programme though these exercises have been included they would be redundant as the
participants know each another and are a cohesive group. However, some of these exercises
can be effectively tailored for use in sessions as well.

Energizers
The purpose of an energizer is to change the climate and 'feel' of the workshop - if the
energy levels are low - after a meal break for example - then a physical activity can help to
inject some motivation into a group. Alternatively, some activities can serve the opposite
purpose - to 'calm down' the atmosphere after a difficult period or heated debate.
Some examples of ice breakers & energizers are given below:

Some Ice Breakers are:
Name and Action
Invite the participants to stand in a circle and ask the first participant to state their name
followed by an action and as the circle progresses the participants have to state the names
of the people before them and then follow with their name and an action. Eg: First
participant- “Hi my name is Ruchika” (do the action of twirling on one foot), second
participant- “Ruchika, my name is Lia” (do the action of a disco dancer), third participant“Ruchika, Lia, my name is Kaustav” (do the action of golfing) and so on.
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ICE BREAKER: NAME AND ACTION

Making a circle
Ask all the participants to stand in a circle. Most often participants will stand with their
friends. The objective of this ice-breaker is to break these initial bonds and urge them to
interact with other participants outside their friend circle. In this exercise, the facilitator
announces that on the count of 10 all the participants must change position in the circle
however the circle must remain intact. This exercise can be carried out 2-3 times till the
facilitator is satisfied with the result and the previous friend circles are dissolved.

Some Energizers are:
Bang Bang
In this activity, the participants are asked to stand in a circle. The participants are instructed
to hold out their hands like they have a revolver in each hand. When a name is called within
the circle, the participants who are standing on either sides of the participant called out
must have a show down (i.e. they must shoot each other with the imaginary revolver and
shout “BANG” as they do so, the first one to shoot wins the round). The activity goes on till
only two participants are left, the group collectively decides on a category (eg. Cars, fruits
colours etc.) and name words within that category. Meanwhile the two remaining
participants must face away from each other and take one step at a time in tune to the
words been called out. The moment the group calls out something that is not according to
the category, the participants must face each other and shoot, the fastest gun wins. This
exercise can be viewed at https://youtu.be/Ew0SGiqdoPs?t=498
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ENERGIZER: BANG BANG
Note: During Bang Bang, there is often confusion on the word orange as to whether it is a
fruit or a coloured. Thus for the purposes of this activity we take it as a coloured. This activity
can be done as an initial exercise after Name and Action as it helps in memorizing the names
of the participants. It is also effective in keeping everyone alert.
Zip Zap Boing
In the activity, the participants are asked to stand in a circle and encouraged to imagine a
big ball of energy. The facilitator must emphasize on how heavy this ball of energy is and
hence must be passed around quickly. Now the rules to pass the ball are

If the participant holding the ball wants to pass it on to the people standing on either
side of him/her, S/he must shout out “ZIP” followed by a hand gesture suggesting
the passing of the ball in the same direction as the transfer.



If the participant holding the ball wants to pass it on to the people standing across
from him/her in the circle (i.e. all participants who are not standing beside them),
S/he must shout out “ZAP” followed by a hand gesture suggesting the passing of the
ball in the same direction as the transfer.



If the participant holding the ball passes the ball to another in the circle and the
second participant wants to pass it back to the initial participant, S/he must shout
out “Boing” followed by a hand gesture (curl your hands and push) suggesting the
passing of the ball back.
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The objective of the activity is that the ball is never dropped. The size of the ball is
determined by the energy of the group, thus higher the energy bigger the ball. This exercise
can be viewed at https://youtu.be/aaYG1mcaUi0?t=2
Note: Zip Zap Boing can take a little bit of time for the participants to learn however once
they do, the facilitator can keep increasing the pace from time to time to push the
participants to really focus on the movement of the ball.
Rubber Chicken
All participants are asked to stand up and be comfortable (let go of their body). The
facilitator then guides them through a series of instructions such as  Raise your right hand and shake x 10
 Raise your left hand and shake x 10
 Raise your right leg and shake x 10
 Raise your left leg and shake x 10
 Now increase the pace and repeat the actions
 Finally increase the pace to your maximum capacity and at the end of the actions
throw your hands up, shake your head and shout out whatever you want.
This exercise can be viewed at https://youtu.be/KI_boXanxvc?t=5
Note: This energizer can be done as part of the Stress and Anger Management session as the
method of relieving unexpressed anger and stress without the use of violence.

ENERGIZER: RUBBER CHICKEN

11

The Penguin Song
This activity requires the participants to stand in a circle and imitate the actions and words
of the facilitator. The penguin song is as follow
Have you ever seen a penguin come for tea?
If you look at me, a penguin you will see,
Penguins attention! Penguins begin! [Chorus]
Right arms (flap them like a penguin)
Right arms, left arms (flap both arms like a penguin) [Chorus]
Right arms, left arms, right legs (flap both arms and one leg)
Right arms, left arms, right legs, left legs (waddle like a penguin) [Chorus]
Right arms, left arms, right legs, left legs, stick out your bum (waddle bending forward)
Right arms, left arms, right legs, left legs, stick out your bum (waddle bending forward)
[Chorus]
Right arms, left arms, right legs, left legs, stick out your bum, stick out your tongues (waddle
and try and sing the chorus one last time with your tongue out)
Right arms, left arms, right legs, left legs, stick out your bum, stick out your tongues (waddle
and try and sing the chorus one last time with your tongue out) [Chorus]

ENERGIZER: PENGUIN SONG
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You
This is a concentration game where the participants are asked to stand in a circle. Then the
facilitator explains that one participant will point to another in the group saying “you” and
start walking toward the second participant. The second participant will first acknowledge
the first participants offer and allow him/her to take their place in the circle before similarly
point to a third participant attempting to take their place in the circle and so on. The game
goes on till all the participants have changed their positions in the circle at least once. This
exercise must be carried out very slowly. If there is confusion, i.e. if the participants become
unclear about who is being pointed to, the game must be resumes afresh.
Variation: The game can be made difficult by suggesting that once the participants have
gotten the hang of it, they must communicate only through their eyes and hand gestures.
Ultimately they must communicate only through their eyes.

Note: If the group is large, the facilitator may want to divide the group into smaller groups
of 5-8 during the initial practice sessions before merging them into one group to play this
game.

ENERGIZER: YOU

13

WORKSHOP GUIDE
The purpose of this section is to provide general information on conducting workshops for
the facilitators who will be taking up the sessions for understanding, resolving and
transforming internal conflicts through the use of theatre techniques and life skills activities.
It describes the basic principles and practices of organizing and conducting the sessions on a
workshop mode.
The manual is divided into various sessions. Each session has one or more activities. Session
is a broad guideline for conceptual clarity and understanding. Activity is for experiential
learning to build skills and apply knowledge. Note for facilitators are provided to assist the
facilitator with content information and the process of delivery.
Research has revealed that only didactic information is not enough to persuade an
adolescent to adopt more responsible decisions and lifestyle changes. Hence the classroom
sessions are planned around key exercises and activities which will help to internalize and
use theatre techniques and life skills in everyday life situations.
Internalizing of these techniques by students depends on the effective delivery of
facilitators and opportunities made available by the school/ institutions for reinforcement of
Theatre Techniques by having continuous inputs, interaction and activities on the same.
There are 14 sessions and 17 activities. Each activity is of 15- 40 minutes keeping in mind the
time needed to understand instruction and perform a particular task. Minimum number of
hours required to conduct the programme is 12 hours. It is expected that the programme
will be completed within 2 days.
Please Note: The names used in the case studies and role plays are fictitious and do not
relate to any person living or otherwise.
Steps to follow for the Facilitator/ Teacher to conduct the Programme:
Prior to initiating the classroom sessions, they should conduct at least one advocacy
meeting with the parents, principal and all the teachers from the school
Before the Sessions
● Read the relevant section before conducting the session. Keep a chart rea dy with the
names of the ten core Life skills written.
● Keep in mind your students, their cultural and ethnic background. Use words and
language that they understand or is familiar with
● Arrange the room, create some open space for the activities and if possible move the
desks and chairs to form a semi-circular arrangement
 Keep a blackboard ready to note down key words before starting off with the issues
sharing session.
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During the Sessions
● Keep presentations to a minimum
● Use open ended questions. The aim is not to merely share new information but to
make the students think and internalize the issue at hand and the Life Skills used to
handle that issue.
● Remember that students in the classroom have different experiences . Their level of
awareness may vary depending upon their socio cultural background, their interaction
with the outside world and their exposure to both print and electronic media.
● Rapport with the students is critical. Do not make them uncomfortable by asking them
direct questions. The questions should be asked to the group. Encourage all students to
participate.
● Be alert to the moods of the students- yarning/ signs of boredom/ sleepiness etc. give a
short break.
 If something particular has not been understood by the majority of the students, that
portion should be repeated.
● Summarize each session after it is over. Make sure the objective is met and all the
activities are covered.
● Keep track of time.
● Keep the contact number of a senior technical/ resource person for guidance on any
issues during the session.
The Preliminary Steps in the First Session
● Introduction of the participants
● Laying down of ground rules
● Some ground rules that may be followed
i Keep confidentiality
ii Listen well
iii Be on time
iv Respect others. If one is talking, others may remain silent to listen to him/her
v Do not make personal comments, ridicule or criticism
vi Respect everyone’s opinion
vii Do not discuss any personal issues that may have been discussed in the class
● Explain the objective of the entire programme and telling the participants about the
sessions, methodology involved and the activities and informing them about the
expected outcome.
● Ask about the expectations, hopes and fears in regard to the programme from the
participants
15

SECTION 2: ACTIVITIES
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Session 1: Introduction of Forum and Image Theatre
Session Objective: Understanding the concept of forum and Image Theater
Activity:
Ask the participants if they know what theatre means. Have they participated in any theatre
work before?
Note for facilitator:
Expected answers
Have participated in school-level plays.
Stage plays/ mobile theatre
Street plays
Like a movie, only live
The facilitator then asks them how theatre can be used in a conflict situation. If it is
effective?
Note for facilitator:
Expected Answer
To create awareness
Explain to the participants the concept of forum and image theatre
Note for facilitator:
Image Theatre: Image theatre originated as a social change tool developed by Augusto Boal,
is one of the more widely used forms of Theater of the Oppressed, in which activists,
students or any group are invited to form statues that represent a moment in time of an
oppressive situation. The image can then serve as a springboard for critical group reflection
in order to both understand the situation better and to try out possible “solutions.” Through
the process of creating and working with the image, participants can decode the situation,
dissecting each character’s personality, motivation and range of possible actions. Insofar as
the participants identify with the characters, they can explore possible actions that they
themselves can take in their lives. In this workshop the idea of image theatre is further
expanded to include elements of forum theatre before using forum theatre entirely.
Forum Theatre: Forum theatre is a type of theatre created by Augusto Boal as part of what he calls
his “Theatre of the Oppressed.” Boal created Forum theatre as a forum for teaching people how to
change their world. While practicing earlier in his career, Boal would apply ‘simultaneous
dramaturgy’. In this process the actors or audience members could stop a performance, often a sh ort
scene in which a character was being oppressed in some way. The audience would suggest different
actions for the actors to carry out on-stage in an attempt to change the outcome of what they were
seeing. This was an attempt to undo the traditional actor partition and bring audience members into
the performance, to have an input into the dramatic action they were watching. In 2006 it has been
recorded as the most used way to help new people in the theatre.

For further information look up https://en.wikipedia. org/wiki/Forum_theatre
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Note: After the session, recap with the participants the session objective and the main points
discussed.

Session 2: Introduction to Life Skills
Session Objective: Understanding the concept of Life Skills the practical uses of Life Skills in
day to day life
The facilitator will explain briefly the ten core Life Skills as per World Health Organization.
The Life Skills are primarily discussed as an aid to the theatre exercises and activities which
will enable participants to identify, analyse and cope with conflicts on the personal as well
as external level. The facilitator may write down the 10 core life skills on a blackboard/ chart
paper at the beginning of the session.

Note for facilitator:
The World Health Organization has defined Life Skills as ‘abilities for adaptive and positive
behaviour that enable an individual to deal effectively with the demands and challenges of
everyday life’. These skills influence every interaction of daily living. We may not be
conscious that we are using them.
Life Skills are different from other significant skills that individuals may have, such as literacy
and numeracy, technical and other livelihood skills. Modern day education has been too
emphatic on the acquisition of livelihood skills as the “be all, end all” in human existence.
However, recent studies have consistently pointed out that acquisition of life skills, as generic
skills would promote mental well-being, healthy interaction and behaviour which would in
turn be a positive adjunct to livelihood skills. Thus by teaching young people how to think
rather than what to think, by providing them with the tools for solving problems, making
informed choices and decisions and coping with emotions and managing stress, by engaging
them through participative methodologies, life skills training can become a means of
empowering them to be more effective as adults.
Life skills cannot be learnt in an abstract and theoretical manner. Rather it requires the
individual to subject his own experience, context and observation about problems through
creative analysis and evaluation, to collect, probe and discuss his or her experience, where it
happens in real life. Life skills are in constant evolution both in terms of individual, personal
as well as the economic, social and cultural context.
The World Health Organisation (WHO) has identified the following 10 core Life Skills
1.
Self- Awareness
2.
Empathy
3.
Effective Communication
4.
Interpersonal Relationship
5.
Decision Making
6.
Problem Solving
7.
Critical Thinking
8.
Creative Thinking
18

9.
10.

Coping with Emotions
Managing stress

INTRODUCTION TO LIFE SKILLS- UNDERSTANDING LIFE SKILLS THROUGH A ROLE PLAY, PPT
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Activity:
Role Play: The Thirsty Crow
Ask the participants if they know the story of the thirsty crow, if someone knows the story
the facilitator asks the participant to narrate it. Now the facilitator asks the participants to
volunteer to enact the story.
Prompt them if necessary for the various roles; add elements like the sun, the trees, other
animals or birds, etc. to make it more interesting. This activity can be viewed at
https://youtu.be/z8jBFr-nPZA?t=24
Note for facilitator:
If no one knows the story the facilitator needs to narrate it- Once a crow was flying around in
search of water on a very hot day. It came across a pot and was thrilled at its find. Soon it
realized it couldn’t reach the water as the pot was deep and there was very little water in it.
The crow was disappointed but it did not lose heart and began to think of ways to get to the
water. The crow finally saw a few pebble lying next to the pot and decided to use them. It
slowly dropped one pebble into the pot and saw the water rose up by a bit. Happy with the
success, the crow steadily dropped enough pebbles into the pot for the water to rise up to
the brim and finally the thirsty crow quenched its thirst and flew away.
The facilitator can refer to this video to understand the role play better.
https://www.youtube.com/watch?v=z8jBFr-nPZA&t=36s

After the role play, tell the participants that the role play will be discussed after sometime.
Ask the participants what different kinds of skills they have, initiating the discussion on the
different skills like reading, writing, painting etc. He/she then categorize the skills into
vocational/livelihood/ literary/functional
Facilitator may write down the different skills on the blackboard with the help of the
participants asking their views
20

Note for facilitator:
Vocational skills: Skills which are more practical than theoretical skills like carpentry,
computer education etc.
Literacy skills: are all the skills needed for reading and writing.
Functional skills: are defined as skills that can be used every day like cooking, cleaning, selfhelp skills (bathing, brushing teeth, dressing, grooming) etc.
Livelihood skills: are all skills that are required to earn money to secure the basic necessities
for survival like food, water, shelter and clothing.
Now, go back to the story of the crow and explain the actions of the crow and link them to
the various Life Skills and point out how the crow used them. (Refer to the 10 core life skills
already written on the board/ chart paper).

The facilitator may ask the participants to identify the Life Skills used by the crow
Note for facilitator:
Self-awareness:
When the crow knew was thirsty and went looking for water
Empathy:
When the crow felt disappointed seeing the level of water was low in the pot and it couldn’t
reach it
Critical thinking:
When the crow knew that he couldn’t reach for the water and have to think of some other
way to get to the water
Creative thinking:
When the crow thought of putting the pebbles into the pot
Decision making & Problem solving:
When the crow dropped the pebbles into the pot and the water level raised and it was able
to drink the water
Coping with emotion and managing stress:
When the crow was able to quench its thirst

Note: After the session, recap with the participants the session objective and the main points
discussed.
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Session 3: Understanding Self
Session Objective: To understand the importance of knowing oneself, appreciate one’s
positive qualities while being aware of one’s weakness and increase self confidence
In this session the participants are encouraged to learn more about themselves. In conflict
transformation it is important that before one directs their energy towards solving outward
problems, they realize their internal struggles as well as strengths.
Activity:
Who am I?
Hand out sheets of paper and coloured pens to all the participants. The participants are
then asked to draw a small circle at the center of the paper and a horizontal line across it.
The horizontal lines divides the circle in two halves; one representing their needs and the
other, their wants.
Now ask the participants to pen down what their needs and wants in descending order of
importance, i.e. the further away from the circle, less important is the need or want. These
needs and wants can be physical, materialistic, emotional, social or mental characteristics
etc. This is better explained at https://youtu.be/tFjj6HPoTGA?t=2

22

Furthest from Self

NEED

Nearest to Self

Nearest to Self

WANT
Furthest from Self

(Figure above shows how the circle is to be made.)

Note for facilitator:
The facilitator can also encourage the participants to write down their name in the smallest
circle, preferably the name they associate themselves with the most, i.e. the name they use
to talk to themselves. This exercise allows the participants to distinguish their priorities and
clearly state attributes about themselves that they hold important to them. This exercise
further relates to empathy in a later session.
Note: After the session, recap with the participants the session objective and the main points
discussed.
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SESSION ON UNDERSTANDING SELF

Session 4: Assertive Communication
Session Objective: To enhance the skills of assertive communication

Activity:
Role Play: Bus Game
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Ask six volunteers to move away from the group so that others cannot hear your
instructions to the volunteers. Divide the six volunteers into three pairs and asks each pair
to imagine that they are standing in a very crowded bus holding on to the handle above and
one of them is a boy and the other is a girl.

Note for facilitator:
Tell the first pair to enact a scene where the boy is trying to lean against the girl and the girl
though she is very uncomfortable does not do or say anything but tries to move away
without much success and ultimately she is forced to get off the bus.
Tell the second pair to enact the same scene but here the girl turn towards the boy and very
loudly scolds him for his behaviour. The boy denies what the girl is saying and says that she is
imagining things, and a verbal fight starts.
Tell the third pair to enact the same scene but here the girl asks the boy in a firm but polite
manner to move away.
After all three pairs enact the situations, ask the group which mode of communication did
they like best and why?

Note for facilitator:
Explain to the group the difference between passive, aggressive and assertive
communication




Passive communication means to communicate in a “weak” way. You have confused
body language, which shows you are weak, timid, undecided and have a low selfesteem.
Aggressive communication means to communicate in a way that threatens to punish
the other person if your feelings, opinions or desires are not accepted. You have
threatening and forceful body language.
Assertive communication means to communicate in a way that does not seem rude
or threatening to others. You are standing up for your opinion, ideas, feelings, for
your rights without endangering the rights of others. You have strong and steady but
non-threatening body language.

Share the tips for assertive communication with the participants
Note for facilitator:
Tips for assertive communication:
● Look at the person
● Use a neutral, calm voice and remain serious
● Remain relaxed and breathe deeply
● Use “I” statements rather than “you” statements.
● Tell the person how it made you feel without blaming them.
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● Offer a suggestion of how that statement can be placed so that the outcome is positive
● Clearly state your opinion or disagreement.
● If you are wrong, admit to mistakes and apologise.
● Behave as if you are equal to others
Note: After the session, recap with the participants the session objective and the main points
discussed.

THE BUS GAME

Session 5: Critical & Creative Thinking for Problem

Solving & Decision Making
Session Objective: To enhance the skills of critical & creative thinking for decision making
and effective problem solving
Creative and critical thinking are two of the most important Life Skills discussed as it is core
to the theatre techniques of image and forum theatre.
26

Note for facilitator:
Critical thinking: Is the ability to think clearly and rationally, understanding the logical connection
between ideas. Critical thinkers will identify, analyse and solve problems systematically. Critical
thinking is an ability to analyze information and experiences in an objective manner. Critical thinking
is aimed at achieving the best possible outcomes in any situation. In order to achieve this, it must
involve gathering and evaluating information from as many different sources possible.
Critical thinking requires the development and use of foresight as far as this is possible. Critical
thinking involves reviewing the results of the application of decisions made and implementing change
where possible. In essence, critical thinking is about being an active learner rather than a passive
recipient of information. Critical thinkers rigorously question ideas and assumptions rather than
accepting them at face value. They will always seek to determine whether the ideas, arguments and
findings represent the entire picture and are open to finding that they do not. Critical thinking can
contribute to health by helping us to recognize and assess the factors that influence attitudes and
behaviour, such as values, peer pressure, and the media.
Creative thinking: contributes to both decision making and problem solving by enabling us to explore
the available alternatives and various consequences of our actions or non -action. It helps us to look
beyond our direct experience, and even if no problem is identified, or no decision is to be made,
creative thinking can help us to respond adaptively and with flexibility to the situations of our daily
lives.

The human child is born with an unlimited potential for creativity. Therefore, the ability to
think creatively must be reawakened and trained with encouragement and practice. All of
us, without exception, have the ability to engage in creative pursuits. Creativity is defined as
“the ability to make something new, whether a new solution to a problem; a new method or
device or a new object. The act of creativity is concerned with exploring new ways of
thinking. It is, in fact, a way of expanding ourselves.
Problem Solving: Problems are situations that are difficult to deal with. Unless we solve problems,
moving on would become difficult. Hence, we need to pick up problem solving techniques. Every
problem needs to be analyzed and studied in detail for a solution. Identifying a problem and taking
care of it are important. Problem solving enables us to deal constructively with problems in our lives.
Significant problems that are left unresolved can cause mental stress and give rise to accompanying
physical strain.
Everybody can benefit from having good problem solving skills as we all encounter problems on a
daily basis. Effective problem solving usually involves working through a number of steps or stages,
such as identifying the problem, looking for possible solutions, making a decision, implementation
and seeking feedback.

Decision making: Everyone has to make decisions all the time, ranging from trivial issues like what
to have for lunch and also life-changing decisions like what to study. In its simplest sense, decisionmaking is the act of choosing between two or more courses of action. Decision making helps u s to
deal constructively with decisions about our lives. This can have positive consequences for the health
of young people when they actively make decisions about their own health practices by assessing
different options and the effects of different decisions. Decision making can be hard. Almost any
decision involves some conflicts or dissatisfaction. The difficult part is to pick one solution where the
positive outcome can outweigh possible losses.

Activity:
Situation analysis
Divide the participants into groups and give one situation to each group. Ask the
participants to come up with as many solutions as they can.
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Note for facilitator:
Situation 1
Two of your friends have started smoking and are showing off in front of others. Others in
the group want to try smoking and ask you to join them. You don’t want to smoke what do
you do in such a situation?
Situation 2
You are a girl of 16 years studying for your class X exams. One of your father’s friends comes
home when you are alone and you are not very comfortable with him and you do not want
to be alone in the house with him. What is the best way to handle the situation?
Situation 3
A friend of your brother has asked you to come with him alone for a movie? What is the best
way to handle the situation?
Ask the group to present their situation and the solutions they came up with.
Now explain to the participants how they can view a problem by using the P.O.W.E.R model.
Note for facilitator:
P = identify problem
O = examine probable options for solving it. More options the better is the decision
W = weigh the options. Look at the positive and negative aspects of each option
E = elect the best option
R = review and reflect on what will happen because of your decision
Now, ask the participants to revisit the solutions and select the best solution based on the
P.O.W.E.R model. Explain how use of critical thinking and creative thinking helps to come up
with more options.
Now, ask the groups to enact the solution which they came up with using the P.O.W.E.R
model. This helps in better understanding of the P.O.W.E.R model and can also empathize
with the characters in the role play. Examples of this exercise can be viewed at
https://youtu.be/K5faB3p1uKM?t=1 and https://youtu.be/CckZSGYCTPc?t=63
Note: After the session, recap with the participants the session objective and the main points
discussed.
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DISCUSSING THE SITUATIONS

DECISION MAKING USING P.O.W.E.R MODULE
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ENACTING THJE SITUATIONS USING CREATIVE AND CRITICAL THINKING
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Session 6: Managing Stress & Anger
Session Objective: To understand ways to effectively manage stress and anger
Ask the participants what they understand by the word ‘stress’. State some examples of
situation when they felt stressed?
Note for facilitator:
Expected answers
 Increased arguments with parents
 Trouble with classmates/siblings/ teachers/ elders
 Increased arguments between parents
 Serious illness or injury of family member
 Learning disabilities or mental/physical disabilities
 Change in the environment
 Change of lifestyle
 Change in parents' financial status
 Break of relationships
 Alcoholism or drug use in the family
 Sexual or physical abuse patterns in the family
Ask them, how do they feel or react to stress?
Note for facilitator:
Expected answers
 Got angry
 Frustrated
 Irritated
 Sad
 Had a headache
 Got into a fight
 Cry
Explain that ‘Stress is a condition or feeling experienced when we cannot cope with a
situation.’ Ask, if stress is good or bad? Explain to them that not all stress is bad. There is
Eustress and Distress
Note for facilitator:
Distress: makes our body react in such a way that we may experience symptoms like
headaches, digestive problems, skin complaints, insomnia, body aches etc. Excessive,
prolonged and unrelieved stress can have a harmful effect on mental, physical and spiritual
health.
Eustress: does not harm our physical and mental health. Positive stress occurs when the level
of stress is high enough to motivate a person to move into action to get things accomplished.
For example we need some amount of stress to study and do well in exams.
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Ask the participants how distress can be turned to eustress?
Note for facilitator:
There are healthy and unhealthy ways to cope with stress.
Tips to cope with stress positively
● Have a good friend to share with
● Have a positive outlook in life
● Learn to accept things that cannot be changed.
● Have a good sense of humour
● Be creative, try to see what can be done differently in the situation
● Practice relaxation technique

After they give some answers, add the tips on health way to cope with stress. The facilitator
may mention the different relaxation techniques, diaphragmatic breathing, mental/guided
imagery (meditation) and progressive muscle relaxation and may even demonstrate one of
the techniques.

STRESS AND ANGER MANAGEMENT- DEMONSTRATION OF A RELAXATION TECHNIQUE
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Ask the participants do they get angry? Ask them, how do they react when they are angry?
Note for facilitator:
While a person is stressed, it is common for them to be agitated, irritated, angry or
frustrated. The workshop had started with a session on “what makes you angry?” (Session
1), thus the participants are again asked how they deal with anger? Whether they resolve to
physical violence or they work on it internally?
Expected answers
 Bang doors
 Scream at the person
 Get into a physical fight
 Cry
 Use foul language
Explain how anger and physical violence co-relate and how damaging it can be not only to
others around a person but to the person himself/herself.
Suggest certain tips to deal with anger non-violently.
Note for facilitator:
Some tips on anger management
● Count to 10.
● Take a deep breath
● Ask for time to calm down.
● Leave the scene
● Stop and analyze why I am really angry
● Talk about your feelings with someone not involved
● Think about the situation from the perspective of the other person.
● Pray or meditate.
● Listen to music.
● Exercise or do some physical activity
● Write –and then destroy –a letter to the person
● Try to communicate and resolve the situation peacefully.
● Spend time on your favourite hobby.
● Do something creative
.
Note: After the session, recap with the participants the session objective and the main points
discussed.
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Session 7: Emotions and Empathy
Session Objective: To deal with emotions positively and internalize empathy
Activity:
Observing Emotions
Ask participants to stand in a circle. Ask 3-4 volunteers to come one at a time into the circle.
Now give each set of volunteers a situation to enact without letting the rest of the group
know, however they can only use one word to express themselves in the situation. The rest
of the participants in circle have to guess what emotions are being communicated. This
exercise can be viewed at https://youtu.be/Tc2sT9y1SQ4?t=3
Note for facilitator:
This session focuses on internalizing empathy and understanding methods of managing ones
emotions in a positive way without causing harm to themselves and others. It relates to the
previous session wherein emotions such as anger and frustrations leading to stress are
discussed in depth.
Situations given need to have a specific emotion attached to it. For example 1. Husband catches wife in bed with her lover. The word substituting all dialogues is
“Bubble”
2. Doctor mistakenly gives the wrong report to the patient declaring he has only 2
weeks to live, nurse interrupts to call out the doctor’s mistake. The word substituting
all dialogues is “Oh”
3. New student in school gets in trouble with the school bully. The word substituting all
dialogues is “what”
The words are selected at random. The facilitator can ask the participants for their inputs
as well.
Variation: The participants are asked to stand in a circle and asked to use one word to show
different emotions; one a time, i.e. one participant will express one emotion using the word
“AH”. Sad, Happy, Disappointment, Anger, Surprise, Fear are some the common expressions,
but the facilitator can encourage the group to be as creative as they want, mixing 2 or more
emotions or even weaving a background story for the emotion they choose to express.

Mirror
Divide the participants into pairs. Each pair has to face each other and initiate the behavior
of one another for each emotion that is called out by the facilitator.
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Note for facilitator:
The aim of this exercise is to internalize how one feels in different situations and expresses
their emotions. The different emotions called out by the facilitator are Sad, Happy,
Disappointment, Anger, Surprise, and Fear.
The pair may initially take turns to find out how the other person expresses each emotion but
ultimately they come to a consensus on both would react to the situation. They can be as
creative as they want while figuring out the different reactions.

Note: After the session, recap with the participants the session objective and the mai n points
discussed.

EMOTIONS AND EMPATHY: MIRROR
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Session 8: Trust Building
Session Objective: To understand how to build trust as well as internalize trust
Activity:
Trust fall
Divide the participants into pairs and give the instructions before they start the game. The
facilitator asks one from each pair to close his/her eyes and let their body loose. Once
he/she is relaxed, the facilitator asks the person to fall backwards trusting that their partner
will catch them. The facilitator then asks the participants to reverse the role.
Note for facilitator:
The Trust Building session enhances the participants’ interpersonal skills.
Initially the participants will hesitate. The facilitator must encourage them to completely ‘let
go’ of their bodies, trusting their partner completely. This takes a few tries before the pair
succeeds. The partner are all times must be alert and ready to catch the participant allowing
for trust to be established between them.
Variation: the trust fall can also be carried out in groups of 5 with one person standing in the
middle. The person can fall in any direction and the group must be alert and ready to catch
him/her.
After the game is over, the facilitator then asks how the participants felt while trying to
catch their partners.
Note for facilitator:
Expected responses
I was scared that my partner will fall down
I felt responsible to catch him/her without dropping them
I felt happy to be helpful
Ask how felt when they had to reverse the roles?
Note for facilitator:
Expected responses
I was afraid
I trusted my partner
I was glad that there was someone to help me
Explain that trust building is the basis for effective communication and interpersonal
relationship. And if one have can develop trust, they will be able to understand others and
empathize the other person’s situation
Note: After the session, recap with the participants the session objective and the main points
discussed.
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PARTICIPANTS DOING TRUST FALLS
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Session 9: Team Building
Session Objective: To understand how to build trust as well as internalize trust
Activity:
Sound Machine
Select one volunteer to be the conductor. Tell the participants that the conductor will now
create a human orchestra. Ask one participant to make a sound repeatedly in even intervals,
a second participant joins the first but make a different sound at a different interval, slowly
the whole group must make join in with. The conductor decides how the sound machine
should sound and how loud should the machine be.
The conductor can call out which human instruments must be played at a time, thus
facilitator must make sure the group is focused and ready to play as per the conductor’s
wish. This exercise can be done a couple of time, every time with a new conductor.
Note for facilitator:
This exercise is quite simple, yet it takes time for people to get it right. The reason behind it is
that it is the participants have to work in harmony as a team. Just like a machine has several
parts working in perfect synchronization, the sound machine is made up of several human
parts who must work together to create a soothing rhythm.
Note for facilitator:
This session aims at understanding the importance of working in harmony as a team. In
theatre it is of utmost importance that everyone involved with the production of a particular
play, work in sync to ensure the success of the play.
Similarly in real life, one must co-operate with others to be able to lead a holistic life. Each
person keeps interchanging between the role of a leader and a team member at every given
point in time, however sometimes this change of roles may be more difficult for some people
compared to others, i.e. one may find it difficult to lead a group and feel comfortable in
participating as a team member because one feels he/she is not capable of it.
On the other hand, one who takes charge all the time might find it difficult to give up the
role of a leader. This exercise will equips the participants the two distinct roles and find a
balance where both roles can be effortlessly interchanged.

Ask the participants what they understood from this exercise.
Note for facilitator:
Expected answer
Team work
Leadership
Explain the qualities of a leader and team work
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Note for facilitator:
The facilitator can emphasize the qualities of a leader in order to explain the line between
being bossy and a leader.
Qualities of a Leader
● Bring the team together
● State new ideas
● Support and direct the tram
● Is a team member
● Encourage each individual in the group
● Knows how to plan and delegate work
● Achieve the goal
The facilitator may write the acronym “TEAMWORK” on a black board in the beginning of
the session and then write what each letter stands for as the session proceeds.
Meaning of teamwork
T - Trust each other
E - Enthusiasm for work at hand
A - Ambition to succeed
M - Mutual support
W - Work towards the goal
O - Open to feedback
R - Result oriented
K - Keep team spirit
Note: After the session, recap with the participants the session objective and the main points
discussed

.

Session 10: Body Movements
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Session Objective: To appreciate one’s physical body
Activity:
Free Flow
Ask the participants to stand up and start walking. The facilitator then asks the participants
to follow the instruction he/she will be giving out every once in a while.
This exercise is to be carried out in a very calm and slow manner in order to feel every
movement that the participants make.
Ask the participants to close their eyes and feel the space around them by using their only
hands and legs. While they are exploring the space, ask them to concentrate on their
breathing and note the movement of their chest. Slowly ask the participants to stretch out
their hands and feel which muscles are being pulled. Ask them to do the same with their
legs. Slowly ask the participants to bend their knees and half squat and make a sweeping
motion all the while concentrating on how their body sways and the breathing is affected.
Note for facilitator:
The purpose of this exercise is to understand and appreciate one’s physical body. Most
people take their body for granted, this exercise teaches one to pay due attention to each
and every part of their body to understand how they function and how they move, their
posture etc. it also allows the participants initially shy and body conscious, to open up and
embrace their physical appearances
Variation: this exercise can then be done in a group where the participants are asked to play
a game of ‘tag- you are it’ but in slow motion and using any body part other their hands.

The Walking Game
Ask the participants to walk around in their own pace while listening to the instruction given
by the facilitator. The facilitator conjures up situations and characters that the participants
have to act in and as respectively, on the spot. The situations can be mundane or high up on
the stress scale. It is entirely the facilitator’s decision.
Note for facilitator:
This exercise allows the participants to be more alert and change the movement of their
body and behavior according to the requirement of the scene. It also displays certain
biases one associates with different characters.
The facilitator can depict a scene with a boy/girl/old women/participants’ father/mother
etc. and steer the discussion to see what the participants perceive to be the dominant
traits of each individual from the scene and whether the biases attached to them are true.
Note: After the session, recap with the participants the session objective and the main points
discussed.
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BODY MOVEMENTS- FREE FLOW AND THE WALKING GAME

41

Session 11: Image Theatre
Session Objective: To understand image theatre through use of Life Skills
Activity:
Sculpting
Divide the participants into groups of 5-6. Give each group a particular theme. The
participants are asked to depict the themes with help of different images in a non-verbal
manner.
The facilitator can begin this exercise by sculpting a scene of his/her own (Eg. A busy street,
railway station etc.), with the help of handful of participants and ask the remaining
participants to guess what each person in the scene is doing and what the scene depicts as a
whole. Then the facilitator explains that similarly, the groups formed have to depict a scene
of their own.
The different themes can relate to the issues the participants have experienced in their
lives.

The facilitator can start with easier imagery and then move on to slightly tougher issues.
Note for facilitator:
Some expected scenes




War
Domestic Violence
Suicide





Depression
Sexual Abuse
Gender Discrimination



Body Image Issues

A variation to the exercise can be:
The facilitator can start off by giving each group a different coloured and ask them to sculpt
a scene in order to show the rest of the group what coloured they were assigned without
using words.
Once the group is ready with the ‘sculpture’, the remaining participants are asked to guess
the scene. When they successfully do so, the facilitator asks the rest of the group if anyone
would like to go up and change any of the poses of the ‘sculpture’. The participant who then
desires to make a change must explain why he/she had done so.
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Pause and play
The second exercise takes sculpting to the next level. Here two people start a scenario by
posing and when the facilitator shouts ‘Play’ they start a conversation relating to the poses
they assumed, thereby almost putting up an improve skit. The facilitator can shout ‘Pause’
at any given time replacing one of the frozen students with another. The new student then
starts a new scenario in which the other student has to follow along with until the facilitator
calls ‘Pause’ again. The scene can be extended to include 3 or more players as well.
Note for facilitator:
The session up till now address various Life Skills that the participants can use in their day-today lives to handle different issues. In the sessions following this, however, the participants
are tasked with using this knowledge to physically demonstrate these Life Skills in the
different situations the facilitator throws at them.
The facilitator may reiterate the definitions stated in session 2 to the participants before
starting with this session. As mentioned earlier, Image theatre is a flexible tool for exploring
issues, attitudes and emotions both with groups who are confident with drama and those
with little or no experience. No one has lines to learn or has to ‘act’ in front of others.
Imaging can enable students to explore their own feelings and experiences in a less
forbidding way than that offered by improvisational techniques.
The exercises relating to this session can be viewed at https://youtu.be/KGtcPaIR6MM?t=14
Note: After the session, recap with the participants the session objective and the main points
discussed.
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SCENE FROM THE IMAGE THEATRE SESSION- PAUSE AND PLAY

SCENE FROM THE IMAGE THEATRE SESSION- SCULPTING ON THE THEME OF GENDER BASED
DISCRIMINATION
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Session 12: Memory & Emotion
Session Objective: To understand the different ways to handle the negative situations and
move towards a path to solve them.
Activity:
Ask the participants to look back at the different issues they face in day-to-day life. Ask
them to anonymously write down a traumatic experience that left a scar, i.e. where the
participants were affected negatively after facing that particular issue/ matter.
Note for facilitator:
This session is the most intense and crucial session in this workshop. This exercise should be
done only after rapport is established with the participants.
The facilitator must assure the participants that what they write down will not be made
public and since it is an anonymous exercise, even the facilitator will not know who had
written what.
The objective of this session later relates to the last session of the workshop where some of
these issues are performed as a play to allow the participants to understand the different
ways to handle the negative situations and move towards a path to solve them.

Note for facilitator:
The facilitator must make sure the sheets are kept safely in a folder on a desk, chair etc.
where it is easily accessible to the participants.
After the sheets are handed over, the facilitator will write down the core issues that were
stated by the participants which will be taken up with the last session (forum theatre)
Expected issues
 Sexual/Physical abuse
 Trust issues






Anxiety
Gender discrimination
Peer/ Parental Pressure
Domestic violence
Body image

Note: After the session, recap with the participants the session objective and the main points
discussed.
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Session 13: Forum Theatre
Session Objective: To understand the use of forum theatre to resolve conflict situations
Activity:
Divide the participants into 5 to 6 groups. Ask the participants to choose from the core
issues (refer to session 12). Once the participants choose the most pertinent themes, they
are given 30 minutes to prepare a 10-15 minute skit based on the theme each group chose.
The play must have a cause for the issue and conclusion i.e. a solution to the issue. An
example of the skits performed can be at https://youtu.be/w9OmaxkUTsU?t=3

Note for facilitator:
Forum theatre blurs the lines between the spectator and actor. Thus it can be used in
understanding social, economic, political, cultural conflicts giving the participants a better
understanding of the conflict while increasing their empathy with the affected party.
The facilitator encourages the groups to find their own space to put the theatre and use
minimal props using their creativity to fuel the play. The facilitator also reminds the
participants that the play must have a clear line of thought and the theme must be
recognizable instantly. However, how they want to tell the story pertaining to the issue and
the characters they use is entirely up to them.

At the 15 min mark of the prep- time, the facilitator can go around and consult with the
groups to understand how they envision the play, guiding them and perhaps helping them
to think of the scenes more clearly if the facilitator feels it is necessary. But it is to be kept in
mind that the facilitator can also suggest changes to the existing idea and not change the
idea entirely. Ultimately it is left to the participants to take up the suggestions or not.
At the end of the 30 minutes, all groups must come together and watch the performances.
Once a group performs, the rest of the participants are encouraged to give their feedback,
especially focusing on the solution given by the group to a particular issue. The participants
can also change the solution if majority feels that a different solution would have been more
effective. This is however a verbal exercise.
After all the groups have performed and all the discussions have taken place, the facilitator
must bring the group together and ask them how they felt while doing the play? Whether
practically showcasing an issue is more effective than talking about it? Did they empathize
with the characters?
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At the end of the activity, ask the participants to retrieve the sheets they had submitted
during the memory and emotion exercise (session 12) and tear up the sheets as discussed
during the anger management exercise (session 6) as a symbol of letting go of the anger and
working towards reducing the negative feelings associated with the experience.
Note for facilitator:
The facilitator must make sure to emphasize that since this is a basic workshop on theatre
techniques and life skills, any participant who may feel like they need further guidance or
assistance can contact a psychologist whose number and email.id should be handy with the
facilitator.

Note: After the session, recap with the participants the session objective and the main points
discussed.
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WAY FORWARD
This manual was tested with students of class 10 from an Assamese medium school in
Guwahati, Assam. The workshop was conducted by Ankita Kakati and Chandamita
Choudhury from MIND India. Although they are trained as life skills trainers and had gone
through the Manual beforehand; this field test presented the need to hold a facilitators
workshop as to equip them with the resources to conduct the workshop with other
participants.
Thus it is important to note that the facilitators must possess basic theatre skills and general
understanding of life skills and undergo a brief facilitators’ workshop in order to conduct an
effective workshop in the future.
The facilitator also should be practical and not engage in trying to counsel any individual
during the workshop. As mentioned earlier, the facilitator can only suggest that the
individuals with graver issues must seek professional help and see a Counselling
Psychologist. Under no circumstances must the facilitator attempt to solve such issues on
their own.
Lastly this manual can be used as part of the Life Skills programmes held in schools and
institutions/ organisations working with young adults.
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APPENDICES
APPENDIX 1: FOCUSSED GROUP DISCUSSION
To understand the different issues of adolescents and the conflict areas in their lives both
external and internal, a focused group discussion was held with the present participants.
This enabled the author to make the activities of the manual experiential in nature which in
turn helped the participants to relate it to their daily lives.
Before starting with the session the facilitator must reassure the participants the
conversations that take place within the space of the workshop will be kept confidential,
declaring the space safe.
The facilitator can start the session by asking the participants what they understand by
conflict and whether conflict is only physical.
Note:
The facilitator must keep a blackboard handy in order to note down key points from the
discussion.
The facilitator must then explain that there are different types of conflict both physical and
mental. Conflict can also be external as well as internal. The purpose of this workshop is to
deal with internal conflict i.e. issues that are pertinent to one’s mental and physical well being at an individual level.
Next the facilitator asks the participants what makes them angry/frustrated/ irritated.
Note: Expected Answers










Lack of freedom
Lack of trust
Familial issues
Adjustment issues
Sibling rivalry
Betrayal/ back biting
Lack of communication/ communication gap
Discouragement/ discarding opinions
Relationship troubles





Double standards
Bullying
Gender differences




Judgments
Blame game
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Religious conflict
Fear of losing people
Sexual violence
Sexual curiosity

The facilitator must then ask how felt dealt with their anger in these situations.
Note: Expected Answers



Confrontation
Peacefully resolve the issue by verbal explaining it









Give it time
Ignore/ silent treatment
Use physical force
Broad
Listen to music
Sleep it off
Throw tantrums





Break things
Eat chocolates
Crying

After the discussion the facilitator explains that all these issues mainly relating to
adolescence will be addressed over the course of this issue showing the participants how to
manage their anger and transform these conflict situations in order to lead a more holistic
life. The workshop is aimed at providing various solutions to the participants for each of
these problems however the solution most suitable for these problems must be chosen by
the participants for themselves. The life skills provide the structure under which different
theatre techniques can be used to enable the participants to transform the issues they have
stated. The different theatre techniques not only show the different ways to cope with their
stress and anger but also equip them to be more attentive and empathize with each other’s
as well as their own issues.
Core issues stated by the adolescents




Trust issues
Adjustment Issues
Anger and Stress





Communication gap
Domestic Issues
Physical/ Sexual Abuse





Gender Discrimination
Sex and Sexuality
Drug Abuse



Peer pressure
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APPENDIX 2: OBSERVATIONS OF THE AUTHOR


Ankit (name changed) was new to school, he had shifted from an Assamese medium
school to a reputed English medium school for his higher secondary education. The
first couple of months were extremely difficult for him as everything felt new. He felt
like he stood out like a sore thumb and hence had difficulty making friends.
Interested in co-curricular activities, he decided to join the workshop of Theatre
Techniques in Conflict Transformation expecting nothing more than to have fun
doing traditional kinds of street/ stage theatre. However by the end of the workshop
Ankit wrote during the feedback session that over the course of two days, he felt
more confident and keeping his anxiety in check, felt he was equipped to take on the
new environment around him with a more open mind.



Shreya (name changed) had mentioned during the first session in one of the
workshops that she was unable cope with her home environment and had been
suppressing anger in order to not tip the balance with her parents. But bottling up
her emotions had affected her negatively as she was pegged as a bad influence in
school and also having trouble coping with her studies. She shared that she was
adopted by her parents and all was well until her parents conceived when she was
12 years old and a baby boy was born. She had been neglected ever since and her
thoughts and actions always met with suspicion. She had adjustment issues, anger
issues and most of all severe trust issues. During the workshop the facilitator had
also spoken to her individually to gain more insight into her situation and along with
suggesting the techniques taught during the workshop manage anger and express
herself, she was also advised to seek professional help. The school guidance
counsellor was also informed briefly of her situation although not divulging all the
details she shared. However the facilitator must keep in mind at in a more serious
situation like that of Shreya’s, one has to seek professional help. The counsellor has
to be brought in, as giving wrong counsel may damage the situation even further.



Akansha (name changed) shared that she is bi-curious; she had been in love with a
girl from her previous school. But discarding it as a mere attraction due to their
closeness, she didn’t explore her feeling further. But the crush didn’t go away, in fact
it intensified. Finally she gathered enough courage to tell the girl how she felt.
Unfortunately the girl did not take the news well and ridiculed Akansha. The sense of
humiliation was more than enough for her to close herself up and pretend to be not
affected by anything anymore. However the more she tried to forget the incident,
the more she was affected by it. She would get angry and frustrated thinking about
how she was mocked but also at her inability to move on from the girl. During the
workshop, she finally spoke up and while exploring gender and sexuality, she felt a
comfort in seeing how many support LGBTQ rights and could finally breathe in her
skin. Although she is still reluctant to come out, she is at least trying to put back the
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pieces she thought she had lost after the incident, trying to cope with her anger and
accepting who she is.


The girls as compared to the boys in the previous workshop were more forthcoming
and open. The boys took more time to open up. However on an average, none
showed hesitation in interacting with the opposite sex.



The major difficulties did not come during the workshops were conducted but rather
at the initial stages of interaction with the schools.

WITH THE GROUP AT MARIA’S PUBLIC SCHOOL
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WITH THE GROUP AT ARMY PUBLIC SCHOOL, NARENGI

WITH THE GROUP AT GUWAHATI REFINERY HIGHER SECONDARY SCHOOL
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